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Session Summary 

Learning Outcomes  By the end of this training, participants should be able to:  

• Understand Who are English Learners 
• Understand instructional Program Options for English 

Learners 
• Understand Who are Standard English Learners 
• Understand English Learner Instruction 
• Understand Dual Language Education Programs 

Tools and Materials 
 

Handouts 
• 2018 Master Plan for English Learners and Standard English 

Learners 

• 2018 Master Plan Instructional Options Updates 
• Dual Language Education Program Goals 
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Time Presentation Points Slides 

Slide #1  
(30 seconds) 

Welcome to Chapter 1: Assets-based 
Instructional Programs for English 
Learners and Standard English 
Learners. 

 

 

Slide #2  
(1 minute)  

Chapter 1: Assets-based Instructional 
Programs for English Learners and 
Standard English Learners.  L.A. 
Unified’s vision is to provide assets-
based instructional opportunities that 
promote high levels of linguistic 
proficiency, academic language, and 
academic achievement across the 
curriculum. In this chapter we will 
present an overview of the typologies 
of English Learners (ELs) and 
Standard English Learners (SELs), 
then review the research base for 
promoting bilingualism and biliteracy 
will be explained.  The instructional 
programs that value and affirm 
students’ cultures and languages, 
empower students’ voices, and 
cultivate a joy of learning. The guiding 
principles covered in this chapter are 
Assets-based Education, Bilingualism 
and Biliteracy, Sociocultural 
Competence, and Rigorous 
Academics for All. 

 

Slide #3  
(1.5 minutes) 

The California English Learner 
Roadmap State Board Education 
Policy was adopted by the state in 
2017.  This policy is intended to assist 
the California Department of Education 
in providing guidance to Local 
Educational Agencies (LEA) in order to 
welcome, understand, and educate the 
diverse population of students who are 
English Learners attending California 
public schools.  It articulates a 
common vision and mission for 
educating English Learners and 
supports Local Educational Agencies 
(LEA), as they implement State Board 
policy.   
The vision is that English Learners 
fully and meaningfully access and 

 

California English Learner Roadmap
Principle 1

Assets-Oriented and Needs-Responsive Schools

Principle 2

Intellectual Quality of Instruction and Meaningful Access

Principle 3

System Conditions that Support Effectiveness

Principle 4

Alignment and Articulation Within and Across Systems 

Making Connections 

Source: English Learner Roadmap State Board Education Policy 
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participate in a 21st century education 
from early childhood through grade 12 
that results in their attaining high levels 
of English proficiency, mastery of 
grade level standards, and 
opportunities to develop proficiency in 
multiple languages.  
The mission is that California schools 
affirm, welcome, and respond to a 
diverse range of English Learners 
strengths, needs, and identities. 
California schools prepare graduates 
with the linguistic, academic, and 
social skills and competencies they 
require for college, career, and civic 
participation in a global, diverse, and 
multilingual world, thus ensuring a 
thriving future for California.   

Slide #4  
(30 seconds) 

The 2018 Master Plan for English 
Learners and Standard English 
Learners is based on the English 
Learner Roadmap State Board 
Education Policy.  The purpose of the 
Master Plan is to provide schools with 
guidance on how to implement the 
state policies. As you can see, there is 
a direct connection with L.A. Unified 
Master Plan principles and the state 
principles.   

 

Slide #5  
(34 seconds) 

This presentation provides an 
overview of Chapter one: Assets-
based Instructional Programs for 
English Learners and Standard 
English Learners.  Our learning 
outcomes for the next hour: 

• Who are English Learners 
• Understand Instructional 

Program Options for English 
Learners  

• Who are Standard English 
Learners  

• Understand Standard English 
Learner Instruction 

• Understand Dual Language 
Education Programs  
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Slide #6  
(40 seconds) 

It is imperative that the design and 
implementation of language programs 
for English Learners and Standard 
English Learners is centered on an 
assets-based approach. To provide 
the most effective services to all our 
students, educators must foster an 
assets-based mindset that values the 
extensive linguistic and cultural assets 
students bring from their communities 
and families to the classroom. 
Families, communities, language, 
culture, and traditions provide the 
foundation for building on the assets 
that our students bring daily. 

 

Slide #7 
(10 seconds) 

Let’s begin by discussing English 
Learners. 

 

Slide #8  
(3 minutes) 

As you view these sections, think 
about the following questions: Who are 
your students?  What typologies do 
they represent?  We will come back to 
these questions later in the 
presentation. 

 

Slide #9 
(1 minute) 

Who Are English Learners? 
ü Students between the ages of 

3 to 21 (click for animation)  
ü Enrolled (or will be enrolled) in 

an elementary or Secondary 
School (click for animation)  

ü Not born in the U.S. and Native 
Language not English (click 
for animation)  

ü Born in the U.S. but Native 
Language is not English (click 
for animation)  

ü Difficulty in speaking, reading, 
writing, or understanding the 
English Language may be 
sufficient to deny the individual 
the ability to meet academic 
standards (click for 
animation). 

 

Assets-based Education 
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Slide #10 
(30 seconds) 

This graph breaks down the types of 
English Learners we serve in L.A. 
Unified.  As collected on October 4, 
2018, the English Learner Typologies 
are:  

Ø Newcomers 
Ø Potential Long-term English 

Learners 
Ø English Learners are Long-

term English Learners 
Ø English Learners are English 

Learners on Track 

 

Slide #11 
(30 seconds) 

Newcomers are “Foreign-born English 
Learners enrolled in U.S. schools for 3 
years or less.” As of October 4, 2018, 
15% of English Learners were 
considered to be Newcomers. 
. 

 

Slide #12 
(30 seconds) 

Potential Long-Term English Learners 
(PLTELs) are English Learners with 4 
to 5.9 years as an English learner in 
grades 3 to 12. As of October 4, 2018, 
17% of English Learners were 
considered to be Potential Long-Term 
English Learners.  

Slide #13 
(30 seconds) 

English Learners on Track: are “U.S. 
born English Learners who have been 
enrolled in U.S. schools for less than 4 
years.”  As of October 4, 2018, 48% of 
English Learners were considered to 
be English Learners on Track. 

 

Slide #14 
(1 minute)  

Long Term English Learners are 
students in 6th through 12th grade 
who have been enrolled in a U.S. 
school for six or more years.  As of 
October 4, 2018, 20% of English 
Learners were considered to be Long 
Term English Learners. 
Please note: defining a group of 
students as “long-term” English 
Learners presupposes that these 
students are spending more time than 
is typical in reaching proficiency. 
Studies which vary across a variety of 
dimensions, including the population of 
students sampled, the ages of the 
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children considered, and measures of 
“proficiency” have, in general, 
converged on estimates of time to 
proficiency within the four to seven-
year range (though some researchers 
suggest that up to 10 years may be 
expected to reach proficiency).  

Slide #15 
(1.5 minutes) 

Some newcomers may also be 
Students with Limited or Interrupted 
Formal Education (SLIFE). These 
students have additional experiences 
that make their educational assets and 
needs unique; they may be unfamiliar 
with the culture of schooling.  The 
content-related knowledge and skills 
they bring may derive from their 
school-based experiences, even if 
these are limited, but may also come 
from other life experiences that has 
relevance to classroom content. 
SLIFEs are less likely than other 
newcomers to have well-developed 
literacy skills in their primary language 
or English. However, even with limited 
literacy, students’ oral language skills 
can be an important foundation for 
building literacy and academic 
language in both their first language 
and English. SLIFEs are often 
refugees who may have experienced 
trauma and/or witnessed disturbing 
events. It is important for educators to 
be sensitive to the impact of these 
experiences on students and consider 
their socioemotional development in 
addition to their academic and 
linguistic development.  

 

Slide #16 
(1.5 minutes) 

English Learners who are eligible for 
special education are identified as 
students who are English Learners 
with disabilities (EL SWDs). EL SWDs 
are students who have been identified 
as English Learners and have a 
current Individualized Education 
Program (IEP) that is specifically 
designed to meet their educational 
needs. In accordance with their IEPs, 
EL SWDs need special education 
services, supports, and appropriate 
accommodations to make progress 
toward meeting grade-level standards 
and becoming fully English proficient. 
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(see Chapters 2 and 3). According to 
the 2018 Master Plan for English 
Learners and Standard English 
Learners, as of February 2018, about 
22 percent of all English Learners in 
L.A. Unified were identified as EL 
SWDs.   Appropriate instructional 
strategies—those that focus on 
language acquisition, scaffolding 
techniques, and proven methodology 
effective with English Learners, 
including those with disabilities—
promote academic success for all. 

Slide #17 
(1 minute) 

Once English Learners meet specific 
criteria required to demonstrate 
proficiency in English, they are 
identified as reclassified fluent English 
proficient (RFEP) students. The 
academic progress of Reclassified 
fluent English proficient students must 
be monitored regularly for a minimum 
of four years.  Subsequent sections in 
this chapter provide further information 
regarding reclassifying English 
Learners. As stated in the 2018 Master 
Plan for English Learners and 
Standard English Learners, as of 
February 2018, 27 percent of all 
students in L.A. Unified were RFEP 
students.  

 

Slide #18 
(30 seconds)   

The California Department of 
Education defines ever English 
Learners (Ever-ELs) as students 
currently classified as English 
Learners, as well as RFEP students. 
The purpose of combining English 
Learners and RFEP student 
subgroups is to better understand the 
educational trajectories of English 
Learners overall. 

 

Slide #19 
(1 minute) 
 
 

In accordance with California state 
requirements, L.A. Unified identifies 
gifted/talented students and offers a 
range of program options to meet their 
needs. L.A. Unified strives to identify 
all gifted and talented students, 
including our culturally and 
linguistically diverse ELs and SELs. To 
that end, Gifted and Talented 
Education (GATE) programs, 
Advanced Learning Options, identify 

 

English Learners Identified as GiftedL.A. Unified 2018 Master Plan for English Learners and Standard English Learners

Introduction Page 6 

 As depicted in Figure 5, as of March 2018, ELs 
made up roughly 0.46 percent of GATE students 
and Reclassified Fluent English Proficient (RFEP) 
students made up roughly 36 percent of GATE 
students. ELs represented roughly 3 percent of 
students enrolled in Advanced Placement (AP) 
courses, while RFEPs represented roughly 50 
percent of all students enrolled in AP courses. 
The District aims to provide services that support 
EL growth toward reclassification and access to 
GATE programs and AP courses. For more 
information regarding the language classifications 
and typologies of ELs, please see Chapter 1. 

Who We Serve 

L.A. Unified is the second-largest school district
in the nation, serving students from a variety of
cultural and linguistic backgrounds.

Figure 6: Language Characteristics of L.A. Unified Students 

Programs to Serve our Diverse English Learners and Standard English 

Learners 

In order to be responsive to the needs of our diverse student population, L.A. Unified offers 
several programs for ELs and SELs, and it is also outlining a vision for what these programs will 
look like in the future. Figure 7 summarizes new and existing programs the District will implement 
to promote assets-based education, as well as bilingualism and biliteracy for all students. 

L.A. Unified will move toward achieving its vision for increased emphasis on programs that
promote bilingualism and biliteracy, as follows:

37.4

49.1

27.9

21.3

60.0

0.0 10.0 20.0 30.0 40.0 50.0 60.0 70.0

Are Probable Standard English Learners
(PSELs)

Are Ever ELs (ELs + RFEP)

Are Reclassified Fluent English Proficient
(RFEP)

Are currently classified as English Learners

Live in a home where a language other
than English is spoken

Percent of all L.A. Unified Students that…
(Data as of February 2018)

Figure 5: Gifted and Talented Enrollment by Language 

45.90%

17.60%
0.46%

36.10%

GATE Enrollment by 
Language Classification

English Only
Initial Fluent English Proficient
English Learner
Reclassified Fluent English Proficient

Source: Master Plan for English Learners and Standard English Learners – Ch. 1, p. 6 & 20

“L.A. Unified strives to identify 
all gifted and talented 
students, including our 
culturally and linguistically 
diverse ELs and SELs” 
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students as gifted/talented in seven 
categories using measures that do not 
rely on culturally- or linguistically-
based concepts. According to the 
2018 Master Plan for English Learners 
and Standard English Learners, as of 
March 2018, EL’s made up 0.46% of 
Gate students. As of April 2018, of all 
L.A. Unified ELs, including RFEPs, 9.4 
percent were identified as gifted in at 
least one gifted/talented identification 
category. Of all gifted/talented learners 
in L.A. Unified, 37 percent were ever 
ELs, including ELs and RFEPs. It is 
the District’s position that all students 
have the right to learn in an 
educational environment where their 
potential can be fully realized and 
must have access to rigorous 
coursework that helps prepare them 
for success in college and careers.   

Slide #20 
(2 minutes) 

Please consider and answer the 
following questions: 

• If you have English Learners in 
your class, how many of your 
students are English Learners?  

• According to the Master Plan, 
what typologies are your 
students?   

• What are you doing in your 
classroom to make sure that 
asset-based education is 
helping these students acquire 
the academic language?   

 

Slide #21 
(30 seconds) 
 

Let’s talk the Instructional Program 
Options for English Learners 
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Slide #22 
(3 minutes) 

This chart shows updates made from 
the 2012 English Learner Master Plan 
to the 2018 Master Plan for English 
Learners and Standard English 
Learners. These updates reflect 
California’s educational vision as 
described in the roadmap.   
Structured English Immersion has 
been renamed L2EAP which stands for 
Language and Literacy in English 
Acceleration Program. The goal of 
Language and Literacy in English 
Acceleration Program (L2EAP), is 
acquisition of English language skills 
and access to core content so that 
English Learners can succeed in a 
mainstream English classroom. This 
program option is designed to ensure 
that ELs meet ELD and grade-level 
standards through high-quality 
instruction. In addition to dELD, 
students are provided grade-level core 
content instruction that is appropriately 
differentiated and scaffolded in 
English. Newcomer structures should 
whenever possible be established to 
ensure that Newcomer students are 
clustered for primary language and 
differentiated instructional support. 
Primary language support can also be 
used for clarification throughout the 
day. Monolingual English-speaking 
teachers or teachers who do not speak 
the home languages of all of their 
students can still effectively 
incorporate their students’ home 
languages into the classroom, for 
example: by allowing students to do 
prewriting in the home language; 
setting up a bilingual lending library; or 
having students use or create bilingual 
glossaries and dictionaries. The focus 
of L2EAP is to accelerate English 
language instruction to minimize 
academic deficits that may occur as 
students are not yet proficient in the 
language of instruction. ELs that are 
“less than reasonably fluent” are 
placed in the L2EAP program, unless 
another instructional program option is 
requested by the parent/guardian.  
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Slide #23 
(1 minute) 
 

(Parents/guardians of English 
Learners (EL) should be provided 
multiple opportunities throughout the 
school year to learn about the Master 
Plan instructional program options. 
Notification opportunities include, but 
are not limited to, initial enrollment, 
parent meetings, kindergarten 
orientation meetings, Back-to-School 
Night, open house, parent advisory 
committee meetings, etc. During these 
opportunities parents/guardians are 
provided the Instructional Programs for 
English Learners Parent Brochure. 
Parents should be offered time to view 
the Instructional Programs for English 
Learners video/DVD.  

 

Slide #24 
(1 minute) 

For educators seeking to implement 
high-quality programs for English 
Learners, there is a growing research 
base from which to draw. Findings 
have demonstrated the importance of 
early and explicit instruction in 
phonological awareness and phonics, 
extensive and varied vocabulary 
instruction, and opportunities for 
students to engage in structured 
academic talk, among other guidance.  
The use of students’ primary 
languages can help to build literacy 
and reading comprehension.  Other 
findings address the structure of 
learning activities, for example: daily, 
intensive, small-group reading 
interventions; use of structured peer-
assisted learning activities; and 
structured and purposeful independent 
reading of appropriate texts are 
recommended for improving the 
language and literacy performance of 
English Learners. 

 

Slide #25 
(30 seconds)   

Next let’s talk about Standard English 
Learners (SELs). 
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Slide #26 
(1 minute)   

Who are Standard English Learners: 
ü Students who speak a variety 

of English different from 
‘standard’ English.  Standard 
English is the “language that is 
used by teachers and students 
for the purpose of acquiring 
knowledge and skills…”  

ü Although Standard English 
Learners speak grammatical 
varieties of English, the 
language of school is different 
from their home languages.   

ü Varieties of English that 
Standard English Learners use 
should not be viewed as 
improper or incorrect.  Instead, 
teachers should acknowledge 
them as valid and valuable.  

 

Slide #27 
(1.5 minutes)   

Tier I (ALL): 
All Local Districts have a SEL 
Coordinator to support the integration 
of CLR in professional development 
and provide targeted and strategic 
support for Standard English Learners.  
All educators have Access to 
Resources on the AEMP Website, 
such as the CLRP PD Module  
Tier II (SOME):  
AEMP Schools have: 

• SEL Data Coordinators   
• Partial Funding for a Parent 

Rep 
• Access to an AEMP Quarterly 

PD   
• Teacher Classroom Resources  

Tier III (FEW):  
AEMP Model schools (one in each 
Local District) serve as demonstration 
sites and receive intensive support, 
such as an: 

• Onsite Coach 
• Intensive PD  
• Classroom Walks  
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Slide #28 
(30 seconds)   

The purpose of identifying SELs is to 
leverage their home language 
experiences to provide targeted 
language supports, with the goal of 
ensuring equitable access to 
instruction and schooling. The pool of 
Probable SELs (PSELs) in the District 
comes from Initial Fluent English 
Proficient and English-only (EO) 
students. Of particular concern to L.A. 
Unified is the persistence of low 
academic achievement rates among 
significant numbers of students in 
Southern California who are African- 
American speakers of African-
American Language (AAL), Mexican-
American speakers of Mexican-
American Language (MxAL), 
Hawaiian-American speakers of 
Hawaiian-American Language (HAL), 
or American Indian speakers of Native 
American Language (NAL). 

 

Slide #29 
(1 minute) 

For those students who are African-
American speakers of AAL, a 
prominent difference from mainstream 
English is its complex tense aspect 
markers, including those indicating 
habitual, future habitual, habitual 
resultant, and states initiated in the 
remote past. Although these aspects 
can be communicated in mainstream 
English, they are not encoded 
grammatically. Other important 
differences include absence of present 
tense forms of the copula (“be”; similar 
to Russian), multiple negation (also 
called negative concord; similar to 
French), and negative auxiliary 
inversion. Just under 10% of L.A. 
Unified students are part of this speech 
community. 

 

Slide #30 
(2 minutes) 

These students come to school with 
backgrounds that include immigration 
from a range of North, Central, South 
American, European, and other 
countries, not only Mexico. Latino 
students are not always Spanish-only 
speaking, but may speak an 
indigenous language as their first 
language, or in the common case of 
multigenerational immigration contexts, 
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be Mexican-American speakers of 
MxAL. Prominent features of MxAL 
that differ from standard English 
varieties include regularization of 
irregular verbs, variable absence of 
past-tense marking, use of zero direct 
objects and zero subject pronouns, 
and multiple negation. According to the 
2018 Master Plan for English Learners 
and Standard English Learners, 73% 
of L.A. Unified Students are part of this 
speech community. 

Slide #31 
(1 minutes) 

Members of this community may be 
Hawai’ian-American speakers of 
Hawai’ian-American Language. HAL 
features aspect markers to indicate 
habitual past, null copula, multiple 
negation, and pronoun and 
topicalization systems that differ from 
mainstream English. As stated in the 
2018 Master Plan for English Learners 
and Standard English Learners, less 
than .5% of L.A. Unified Students are 
part of this speech community. 

 

Slide #32 
(1 minutes) 
 

These students’ home language may 
be one of the over 100 unique Native 
American and Alaska Native 
languages spoken in the U.S. (e.g., 
Diné Bizaad [Navajo], Chukchansi, 
Luiseño, Yup’ik, Cherokee). However, 
most of these languages are 
endangered, with few remaining 
speakers, so it is increasingly rare for 
students to speak them at home.  
Students may also be speakers of a 
variety of English that L.A. Unified 
calls NAL. This variety is characterized 
by phonological differences from 
mainstream English vowels, variable 
absence of plural and possessive 
marking, passive constructions using 
“get” (rather than “be”), and null 
copula. According to the 2018 Master 
Plan for English Learners and 
Standard English Learners, less than 
.5% of L.A. Unified Students are part 
of this speech community. 
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Slide #33 
(2 minutes) 

Please consider and answer the 
following questions: 

• If you have Standard English 
Learners in your class, how 
many of your students are 
Standard English Learners?  

• According to the Master Plan, 
what typologies are your 
students?   

• What are you doing in your 
classroom to make sure that 
asset-based education is 
helping these students acquire 
the academic language?   

 

Slide #34 
(30 seconds) 

Now let’s talk about Standard English 
Learner Instruction. 

 

Slide #35 
(1 minute)   

L.A. Unified’s Academic Mastery 
Program (AEMP) is a leader in 
educator training and resource 
development for Standard English 
Learners teaching and learning.  
AEMP is a comprehensive, research-
based program designed to address 
the language, literacy, and learning 
needs of students who speak a variety 
of English that is different in structure 
and form than academic English. The 
primary goal of AEMP is to increase 
students’ access to core standards-
based curricula and to increase 
academic achievement. The program 
incorporates into the curriculum 
instructional strategies that facilitate 
the acquisition of standard and 
academic English in classroom 
environments that simultaneously 
validates, values, and builds upon the 
language and culture of the students. 

 

How many of your students are Standard English Learners?

•If you have Standard English Learners 
in your class, how many of your 
students are Standard English 
Learners? 
•According to the Master Plan, what 
typologies are your students?  
•What are you doing in your classroom 
to make sure that asset-based 
education is helping these students 
acquire the academic language? 
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Slide #36 
(2 minutes)   

AEMP has identified six research-
based instructional approaches proven 
to develop academic language, 
literacy, and learning skills in SELs. 
They are as follows:  

1. (click for animation) Building 
knowledge and understanding 
of the linguistic research as 
regards SELs and the impact 
of their language difference on 
learning 

2. (click for animation) 
Integrating linguistic knowledge 
about nonstandard varieties 
into instructional practice  

3. (click for animation) Building 
on the observed learning styles 
or practices of SELs to design 
learning environments that 
support the acquisition of 
school language and literacy  

4. (click for animation) Utilizing 
a balanced approach to literacy 
instruction that is constructivist 
(a theory of learning that states 
that learners construct 
knowledge out of their 
experiences) and provides 
access to culturally relevant 
literature to support meaning 
construction  

5. (click for animation) Utilizing 
second language acquisition 
methodologies to support 
mastery of school language 
and literacy 

6. (click for animation) Infusing 
the history and culture of SELs 
into the curriculum through the 
use of culturally and 
linguistically responsive 
teaching and learning  

To implement these objectives, L.A. 
Unified has established demonstration 
schools as models of quality 
implementation for culturally and 
linguistically responsive pedagogy. 
The outcomes of such implementation 
will allow these model schools to serve 
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as a District resource for the effective 
instruction of SELs and all other 
students through culturally and 
linguistically responsive pedagogy.  

Slide #37 
(30 seconds)  

Let’s discuss the Dual Language 
Education Program.  
 

 

Slide #38 
(2 mins and 30 
seconds) 

Over time, L.A. Unified will move 
toward achieving its vision of 
increasing programs that promote 
bilingualism and biliteracy, such as 
dual language education (DLE) 
programs.  This video titled Language 
Connects Us All was created by L.A. 
Unified in 2017 to promote 
Multilingualism in the month of April.  
While watching, think about how dual 
language education benefits L.A. 
Unified students. 

 

Slide #39 
(5 minutes) 

The Dual Language Education 
Program has three goals as shown.  
Read the three goals for all dual 
language education programs in L.A. 
Unified and think about how these 
goals guide an effective Dual 
Language Education Program. 

 

Slide #40 
(1.5 minutes) 

To clarify the terminology, Dual 
Language is an umbrella term used 
nationwide for various programs in 
which students are taught literacy and 
content in two languages.  Instruction 
must be provided in the target 
language for at least 50% of the 
instructional day. 
 L.A. Unified offers three programs that 
fall under the dual language umbrella. 
The names of the programs are 
different because they classroom 
composition by language 
classification.  Let’s look at the visual 
of the umbrella to understand the 
terminology and the classroom 
composition for each program.  

 

GUIDING QUESTION – THINK & REFLECT

How do these goals guide an 
effective Dual Language 
Education Program?

Handout

Dual Language Education 

Los Angeles Unified School District 

Bilingualism and Biliteracy 

Academic Achievement

Sociocultural Competence 

Because students are learning content via two languages, they must be able to speak, write, 
read, listen, and use each of the two program languages as a support for the other.  
Students in dual language programs have a loftier goal or reaching high levels of proficiency 
in two languages. 

Ensure high academic achievement for each student, in both program languages. This is 
extremely important because students in dual language programs are held to the same high 
standards in all content areas in both languages of instruction. 

Sociocultural competence is a term that encompasses identity development, cross-cultural 
competence, and multicultural appreciation.  As students and their families are validated 
through their language and culture they develop empathy for others.  They see the 
similarities and differences in each other, but rather than identifying the differences as 
obstacles to overcome, they view them as opportunities to create community.  Multicultural 
appreciation goes beyond having one diversity night each school year when all parents bring 
a dish representing their native country; it is about equity and social justice.  Thus, L.A. 
Unified defines sociocultural competence as the fostering of a critical awareness of the 
self, others, and the world, and the responsibility and commitment that comes from this 
awareness to addressing issues of societal relevance.

Dual Language Education 
•Provide grade-level content and literacy instruction 
to all students through two languages (English and a 
target language)

•Instruction must be provided in the target language
for at least 50% of the instructional day

•All three programs share the goals of promoting 
bilingualism and biliteracy, high levels of academic 
achievement, and sociocultural competence

Source: 2018 Master Plan for English Learners  and Standard English Learner Ch. 1
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Think of a Venn Diagram. In the 
middle we have the Dual Language 
Two-Way Immersion Program 
(formerly known as Dual Language 
Program). The term two-way refers to 
the 2 groups of students: English 
Learners speakers of the Target 
Language and English Speakers 
(including Standard English Learners). 
Like a two-way street, students also 
learn from each other and serve as 
models of the language.  To  the right 
we have the One-Way Immersion 
Program (formerly known as 
Maintenance Bilingual Education 
Program), designed for English 
Learners speakers of the target 
language, one group of students.  To 
the left is the World Language 
Immersion Program (formerly known 
as Foreign Language Immersion), 
designed for English speakers, also 
one group of students.  All three 
programs share the same three goals 

Slide #41 
(2 minutes) 

This slide shows a summary of the key 
findings that continued to be 
substantiated and validated over the 
last 32 years of research by Thomas 
and Collier.  In addition to validating 
the high academic achievement 
results of ELs in 2-way programs, in 
1997 the research reported that EOs 
in two-way programs outperformed 
their monolingual peers academically 
by their 5th year in the program and 
remained high academic achievers 
throughout their schooling.    
The report from 2012 emphasizes the 
importance of structure and design 
and three non-negotiable factors of 
dual language instruction.  There must 
be: 
1.  K-12 commitment 
2.  Separation of the two languages for 
instruction 
3.  Minimum of 50% of instruction in 
the non-English language 
The report from 2017 indicates that 
Two-way programs increase academic 
achievement for all students 
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regardless of subgroup.  For example, 
by middle school, low income African 
American students in two-way 
programs were 2 grades ahead of low 
income African American peers not 
enrolled in dual language programs. 

Slide #42 
(2 minutes) 

Take a minute to study this slide that 
shows what research says about the 
benefits of becoming/being bilingual 
and biliterate. We will go into more 
depth about each benefit in the 
following slides 

 

Slide #43 
(1 minute) 

The development of skills in two or 
more languages has been found to 
enhance brain-functioning with long-
term cognitive benefits.  Along with 
this, it:  
(click for animation) Develops 
COGNITIVE FLEXIBILITY – ability to 
switch from one concept to another 
(click for animation) Builds 
MULTITASKING skills- skilled at 
switching between two systems of 
speech, writing, and structure 
click for animation) Delays 
DEMENTIA- may remodel parts of the 
brain; first signs at age 75 instead of 
71 
(click for animation) Improves 
MEMORY- language rules and 
vocabulary strengthen mental 
“muscles” 
(click for animation) Increases 
PERCEPTION- adept at focusing on 
relevant information 
(click for animation) Increases 
DECISION-MAKING skills- make more 
rational decisions 

 

Slide #44 
(30 seconds) 

Studying world languages offers 
numerous academic benefits.  It not 
only prepares students to 
communicate in that language, but it 
also: 
Increases academic performance in 
subject areas and achievement tests  
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• Improves LANGUAGE 
awareness (Metalinguistics) 

Students can: 
• participate in the State Seal of 

Biliteracy and LAUSD Biliteracy 
Awards 

• take advance language 
courses 

Slide #45 
(30 seconds) 

As the global economy continue to 
grows, so does the importance of 
preparing students to become 
proficient in at least one other world 
language in addition to English. The 
globalization of the world’s economies 
has created a host of new and 
different demands on the workforce. In 
addition to customary careers where 
bilingual skills are needed, knowledge 
of languages and cultures extends 
possibilities for employment in less 
traditional and more global careers 
around the world.  
These opportunities are even greater 
when that proficiency includes reading 
and writing capacity in English and 
other languages. 

 

Slide #46 
(30 seconds) 

Being bilingual offers students the 
opportunity to develop relationships 
across cultures.  It has been found that 
students who study world languages  

• display more tolerance for, and 
more interest in other cultures.  
Also,  

• Cultural awareness and 
competency is enhanced and 
empathy for other groups 
developed. 

 

Slide #47 
(30 seconds) 

The development of strong bilingual 
skills that include home language and 
English provide students the capacity 
to: 

• participate actively in both 
language worlds and to be 
bridge builders and translators 
for their families.  With the 
development of strong bilingual 
skills, their  

 



 
 

Facilitator’s Guide Chapter 1: Assets-based instructional Programs for ELs and SELs   21 

• relationships to family are 
enhanced and access to the 
wisdom of their heritage culture 
is facilitated.  

Slide #48 
(1 minute) 

Given that all subjects are taught in 
both languages in elementary, 
languages are allocated by time and 
sometimes by teacher in the case of 
the team-teaching model.  In 
secondary dual language programs, 
languages are distributed by content 
area due to the structure of secondary.  
To keep close to the 50/50 model, a 
minimum of two courses, ideally 3, are 
offered in target language during the 
instructional day at each grade level 
the two-course requirement may be 
satisfied by providing “Period 0” and/or 
“Period 7” with instructional credits. 
The content areas recommended for 
the target language instruction are 
target language elective, History and 
Science.  English Learners in 
secondary programs must be enrolled 
in the appropriate ELD course.    

 

Slide #49 
(30 Seconds) 

Let’s explore the resources. 

 

Slide #50 
(30 seconds) 

To learn more about the 2018 Master 
Plan for English Learners and 
Standard English Learners: 

Go to mmed.lausd.net (click for 
animation)  

• Click on 2018 Master Plan For 
English Learners & Standard 
English Learners 
Courses/Professional Learning 
(click for animation) 

• Click on Introductory Course to 
find more information on each 
chapter of the 2018 Master 
Plan (click for animation)  
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Slide #51 
(30 Seconds) 

Thank you for your participation in this 
module! 
 

 


